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Managing with 
reduced guidance

Teachers have mostly got used to the new 
style of  guidance from that much re-labelled 
Department that still, if  reluctantly, has 
responsibility for children’s welfare as well as 
their education. The common feature is a drastic 
reduction in length. Whenever the replacement 
for Safeguarding Children and Safer Recruitment in 
Education actually comes out, we can be sure 
that Keeping Children Safe in Education will be much 
shorter than its predecessor: partly because it 
is strictly limited to ‘Keeping Children Safe in 
Education’. In this respect the new guidance is 
strikingly different from the equivalent Welsh 
guidance Safeguarding Children in Education, where 
the decision has been made to cover all aspects 
of  child protection in one document. The Welsh 
draft guidance comes out 10 times longer than 
the English guidance. [For further comparison 
of  the Welsh and English draft guidance read 
Jenni Whitehead’s analysis http://bit.ly/JWanalysis.]

For busy people conciseness can be a virtue. But 
it comes at a price. For example, we can probably 
do without descriptions of  the roles of  different 
professionals and others in safeguarding, such 
as governors and headteachers. But schools 
have decisions to make and a part to play in 
dealing with allegations; physical contact with 
children; drug and alcohol abusing parents; 
sexual exploitation and forced marriage. All the 
evidence shows that a teacher is the most likely 
professional to be approached by a child with 
a problem or to pick a problem up. But now 
teachers in England will have to look elsewhere 
for detailed guidance on this wider range of  
problems. Other deleted sections dealt with 
agency workers (almost entirely gone) and work 
experience: both things that the Designated 
Senior Person (DSP) is likely to be approached 
about.

Working Together to Safeguard Children
Is this solved by the publication last year of  
the new version of  Working Together to Safeguard 
Children? Well, no. That document is a sensible 
and well-written overview but on the face of  it, 
it has little to say to schools. Teachers have to 
read between the lines. It will explain how the 
system is supposed to work once a child is in it 

but it does not help a teacher at the vital stage of  
deciding whether to refer and what to do if  the 
referral receives a brush-off. Appendix C offers 
links to a large number of  other documents. 

them are dated and refer to the Every Child 
Matters agenda. This does not mean that they 
are not useful, but there will be a doubt as to 
how current or relevant they are.

The thinking behind the reduction
So why is the revised guidance so short? For the 
DfE one answer is that teachers do not need 
nanny guidance. They are professionals who 
think about and manage child protection. They 
should know what is needed and what to do. 

to now the core training has been approved 
in detail by the Secretary of  State. That 
training was originally intended to meet the 
recommendation of  the Bichard Inquiry (2004) 
that one person on every appointment panel 
should be trained in safer recruitment. The 
DfE took the view when the consultation on 
Keeping Children Safe in Education was launched 

different situations and needs of  staff  in different 
schools. It also made the point that a training 
requirement could simply become a hoop to 
jump through. Once someone had jumped 
through it and the tick was in the box, that 
would be that. This kind of  thinking promotes 
complacency dangerous to children.

In taking that view the DfE was very much 
in tune with the Munro Report. The full report 
is deep and comprehensive and focused on 
social workers and their professional needs. But 
one strand of  the thinking in it is that social 
workers have been given the idea that their 
task is to pursue processes and tick boxes. As a 
result, supervision sessions have become nothing 
more than performance management sessions, 
checking that tasks have been completed. To 
an extent, this has been so much the culture of  

that what is supposed to be happening?’ And 
tick lists do help to make sure that mechanical 
checks have been completed. But Munro makes 

What impact does the ‘slimming down’ of statutory guidance have on the ability of the designated 
person to fulfi l their duties? Richard Bird examines the thinking behind the reductions and how the 
designated person can view this as an opportunity rather than a problem

POLICY ANNOUNCEMENTS

@
ed

uc
at

io
ng

ov
uk

 “
Ou

r m
os

t v
ul

ne
ra

bl
e 

ch
ild

re
n 

ha
ve

 th
e 

rig
ht

 to
 e

xp
ec

t n
ot

hi
ng

 le
ss

”-
 

Ed
wa

rd
 T

im
ps

on
 o

n 
re

vi
se

d 
sa

fe
gu

ar
di

ng
 g

ui
da

nc
e 

ht
tp

://
bi

t.l
y/

go
vp

re
ss

2

MORE ONLINE 

You can access the 
complete list of links to 
DfE guidance online in 
your Hub
http://bit.ly/DfElinks

Links to DfE 
guidance listed 
in Appendix C of 
Working Together to 

Safeguard Children

It is important to remember 
that the guidance may no 
longer be statutory but can 
be useful in developing 
knowledge of child 
protection.

Safeguarding children who 
may have been traffi cked
http://bit.ly/traffi cked1

Safeguarding children and 
young people who may be 
affected by gang activity
http://bit.ly/stopgangs

Safeguarding children from 
female genital mutilation
http://bit.ly/stopfgm1

Forced marriage
http://bit.ly/marriage3

Safeguarding children from 
abuse linked to faith or belief
http://bit.ly/SCfaith

There’s so much more online!

Welcome to February’s Hub Highlights 
magazine. Here we print some of the features 

from your Safeguarding Hub, but for many more 
articles, case studies and supportive resources 

visit the website by using this shortcut link: 
http://bit.ly/SCHub
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the point that while that is going on, the really 
important work of  developing professional 
judgment is not. And it is professional judgment 
that spots that smeared chocolate is covering 
bruises; or that a drug addict is a danger to her 
child as well as herself; or that perhaps a school’s 
report of  a child stealing food is a danger sign; 
or that a young person having sex with a gang of  
older men is not a ‘lifestyle choice’.  In that light a 
tick list culture can be toxic. So toxic indeed that 
Professor Munro recommended that examples of  
good practice be removed from guidance in case 
they are used to assemble those toxic check lists. 

The DfE appears to think this toxicity of  
tick list culture also applies to schools and their 
staff. What is needed is a living and evolving 
culture of  safeguarding and not a parade ground 
attention to guidance. To set a requirement 
centrally means that a school does not address 
its own actual needs and more importantly the 
needs of  children. The problem for schools is 
that the pressure to make sure that children 
achieve can mean that child protection concerns 
are seen as an irritating distraction and training 
time is begrudged. ‘We aren’t social workers’ all 
too soon elides into ‘Don’t fuss. We have met 
the statutory requirement.’ The new guidance 
makes this approach indefensible.

So what does this mean for DSPs? 
For someone who has held the responsibility for 
child protection for some time this should be a 
chance to make something different happen. 
A powerful new factor is that the proposed 
introduction of  mandatory reporting is now 
supported by the former Director of  Public 
Prosecutions and is being considered by the 
Children’s Commissioner for England. If  all 
discretion is not to be removed, then schools need 
to take a very steady look, not at their policies, but 
their practices. Their policies are no doubt Ofsted-
proof. Their practice may not protect children. 

Do all staff  have a clear understanding of  
what should be reported, and when? Has the 
senior team got a uniform view of  who makes 
contact with the LADO, and when? Elementary? 

suggest not.
Do new staff  share the same culture that the 

senior team think their old staff  share? Induction 
is not taking people through check lists or 
assuming that because someone has successfully 
taught elsewhere they will automatically apply 
the same thresholds and follow the same 
procedures that your school has laid down. But 
then, does the senior team know what their own 
school’s ‘canteen culture’ is? NQTs also need 
special attention now there is less time in their 
training for professional formation. And all 
of  this will be useless unless somewhere in the 
new curriculum it is signalled to children that 
they have permission to talk about problems to 

teachers or other staff  (and that all staff  have a 
clear understanding of  information sharing). 

For many people the new guidance may 
provoke feelings of  agoraphobia and exposure 
without the protection of  detailed instructions. 
But it could give the DSP leverage to demand 
a larger share of  training time to address the 
particular needs of  a particular school and in the 
end make children safer.

References

Department for Education (2012) Safeguarding Children 

and Safer Recruitment in Education.  

http://bit.ly/saferecruitment

Department for Education (2013) Working Together to 

Safeguard Children. http://bit.ly/DfEworkingtogether

Bichard, M. (2004) The Bichard Inquiry Report  

http://bit.ly/BIReport

Munro, E. (2011) The Munro Review of Child Protection: 

Final report: A child-centred system. Department for 

Education ( http://bit.ly/MunroUK

What to do if you think a child is being abused  

http://bit.ly/DFESwhat2do

What does this mean for new DSPs?

 ● For someone who has just taken up the DSP role it is vital to get a grip of the whole 
field of child protection. Orientation to a new responsibility is always difficult. The new 
guidance and its flow diagrams will be good enough for managing allegations but it 
will not be enough to introduce them to their wider child protection responsibilities.

 ● There is a range of ways of solving this. One might be not to throw away the old 
guidance Safeguarding Children and Safer Recruitment in Education. Yes, it will 
have out-of-date references and requirements but as far as general issues of child 
protection are concerned it is still valid. Another approach might be to download the 
Welsh guidance. It will be important to remember that the Welsh procedures differ in 
a number of significant ways but in terms of what might be described as ‘community 
abuse’ the Welsh guidance will be helpful. 

 ● The third possibility is to go through the documents in Appendix C of Working Together 
to Safeguard Children (you can also download our list of links to the DfE documents 
contained in this Appendix: http://bit.ly/DfElinks). These vary significantly in quality 
and relevance. Some, for example the guidance on dealing with fabricated illness 
(Safeguarding children in whom illness is fabricated or induced), are likely to be of use 
very rarely. The document on gangs (Safeguarding children and young people who may 
have been affected by gang activity) is speculative and discursive and has little practical 
advice. The document on sexual exploitation (Safeguarding children and young people 
from sexual exploitation), on the other hand, is very good at making clear the boundary 
issues and the confusions which may arise and would be of real help where staff have 
concerns about a child. The one which the DSP is most likely to turn to is What to do if 
you think a child is being abused. There are dated references in it but the spirit is right 
and someone going in the general direction indicated will not go far wrong.

Schools need 
to take a very 
steady look, 
not at their 
policies, but 

their practices. 
Their policies 
are no doubt 
Ofsted-proof. 
Their practice 

may not protect 
children

MORE SAFEGUARDING SUPPORT

Jenni Whitehead explains what is good 
practice when it comes to record keeping 
and case filing, how to keep records 
secure, and best organisation

http://bit.ly/back2basics1

HUB LINE: 0845 0738805
Contact us with your questions about articles, the Hub, safeguarding information or aspects of your role.  

Call the Hub team between 8am and 4.30pm Monday-Friday. Or ask our experts a question at http://bit.ly/AskOE
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Safeguarding pupils aged 16 
and over

Safeguarding post-16 pupils presents additional 
challenges for the designated senior person 
(DSP) as young people increasingly gain rights 
to make choices and decisions for themselves. 
At the same time, the acquisition of  emotional 
maturity and the ability to manage our own lives 
are not age-related and pupils who are especially 
at risk of  abuse, neglect or exploitation will be 
no less vulnerable because they have reached the 
age of  majority (i.e. the age at which someone 
is recognised by law as an adult). However, a 
good grasp of  your legal responsibilities and the 
relevant advice and guidance will help you to 
deal with these challenges.

Rights and responsibilities of older pupils
As young people move towards adulthood, they 
acquire a number of  rights and responsibilities 
from the age of  16, including:

 ● the right to leave school (although recent 
changes in the law under Part 1 of  the 
Education and Skills Act 2008i will ultimately 
require that by 2015 they continue to participate 
in learning until the age of  18)

 ● the right to marry (with parental consent)
 ● the right to consent to sexual intercourse
 ● the right to consent to medical treatment
 ● the right to be accommodated by the local 

authority, if  they are in need and their welfare is 
likely to be seriously prejudiced.

Whilst some of  these rights are conditional upon 
the active support of  parents and carers, young 
people aged 16 and over are generally presumed 
to have the mental capacity to make decisions 
for themselves.

 For more information on mental    
capacity read John’s explanation in his 
article in the Safeguarding Hub  
http://bit.ly/over16rights

Information sharing
Government guidance for practitioners and 
managersii describes the circumstances under 
which personal information about individuals can 
be shared between professionals and agencies, 
including schools and colleges. DSPs should be 
open and honest about what needs to be shared, 

John Guest examines the specific difficulties that the DSP can face when implementing safeguarding 
policies for pupils aged 16 and over 

Safeguarding under 18s: legal duties
The UN Convention on the Rights of the Child http://www.unicef.org/crc defines 
a child as being a person under the age of 18.iii The 2013 Working Together to 
Safeguard Children guidance makes clear that child protection procedures apply to all 
those under the age of 18 and advises that the terms ‘children’ and ‘young people’ are 
interchangeable. All schools and colleges are expected to follow the procedures that 
have been adopted by their Local Safeguarding Children Board (LSCB) and to have 
regard to any guidance or advice issued by the Secretary of State for Education.iv  

These duties relate to all registered pupils, including those who are educated on a 
part-time basis or with ‘dual registration’ arrangements; where a pupil of a special 
school might be receiving part of their education in a mainstream setting, for example. 
When a pupil is placed by a school in full or part-time alternative provision, the placing 
school retains the duty to monitor and promote the pupil’s attendance, safety, welfare 
and wellbeing.v 

Je
nn

i W
hi

te
he

ad
 e

xa
m

in
es

 th
e 

Je
re

m
y 

Fo
rr

es
t c

as
e,

 th
e 

re
ac

tio
n 

of
 th

e 
pr

es
s,

 a
nd

 th
e 

im
pl

ic
at

io
ns

 fo
r s

ch
oo

ls
 h

ttp
://

bi
t.l

y/
JF

ca
se

st
ud

y 

Safeguarding students aged 18 
and over: legal duties
The government’s No Secrets guidancevi  
(http://bit.ly/nosecrets1) sets out how 
commissioners and providers of care and 
education services should protect adults who 
might be deemed to be at risk of abuse or neglect. 
For these purposes, an adult at risk is defined as 
a person aged 18 or over, who may be eligible for 
community care services because they have a 
physical, sensory or learning disability or mental 
impairment. In practice, schools and colleges will 
be aware of their duty of care for all pupils and 
will be particularly sensitive to the safeguarding 
requirements of over 18s with any special or 
additional needs. These will include those with 
social, emotional or behavioural difficulties that 
are likely to impact their learning and attainment. 
In addition to the categories of harm described 
in the Working Together guidance – physical, 
sexual, emotional and domestic abuse and neglect 
– adults can also be at risk of financial/material, 
discriminatory or institutional abuse and unlawful 
deprivation of liberty in a residential setting.

The DfE expects schools and colleges with 
adult learners to exercise their duty of care to all 
learners and follow the multi-agency procedures 
adopted by their Local Safeguarding Adults Board 
for those at risk. These procedures largely mirror 
child protection procedures, with the DSP raising an 
‘alert’ with the Safeguarding Adults Manager (SAM) 
within the adult’s home local authority’s Adult Social 
Care Service, as appropriate.

These duties 
relate to all 
registered 

pupils, 
including 

those who are 
educated on 
a part-time 

basis or who 
are educated 

with ‘dual 
registration’ 

arrangements 

SCHOOL POLICIES
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with whom, and why. There is an expectation 
that information will only be shared with the 
consent of  the individual concerned, unless 
there is an overriding issue of  public interest. 
This would include suspected criminal offences 
and situations where the lack of  consent might 
otherwise compromise the safety or welfare of  
the individual concerned or any other person. 

With children under the age of  16, the DSP 
will ordinarily be seeking parental consent to 
share information but there will be circumstances 
in which these conversations need to be carefully 
planned: where the pupil might have disclosed 
that they are pregnant or are seeking sexual 
health advice, for example. Health professionals 
are empowered to act upon the informed consent 
of  children and without reference to their parents 
if  the child is considered to be ‘Gillick/Fraser 
competent’.vii DSPs should aim to support pupils 
in talking to their parents about their problems 
but should avoid placing themselves in a position 
where they might be accused of  undermining 
parental responsibility and, if  it is safe to do so, 
inform the parents themselves.

Common challenges and effective 
safeguarding practice
Some of  the most common safeguarding 
dilemmas presented by post-16 pupils are 
associated with:

 ● emotional wellbeing and mental health issues
 ● caring for a parent or sibling
 ● homelessness – resulting from disputes with 

parents or the desire to ‘escape’ chronic neglect, 
abuse or exploitation

 ● alcohol and substance misuse
 ● bullying and e-safety
 ●

status, forced marriage, racism, faith and gang 
activity

 ● sex and relationships – including date/
relationship violence, sexual exploitation and 
crushes/infatuations with members of  staff.

Ofsted’s 2011 surveys of  best safeguarding 
practice in schools and collegesviii recognised 
the importance of  promoting an ethos of  safety 
and ownership throughout the institution. The 
surveys summarise best practice in key areas of: 

 ● Staff  induction and continuing 
professional development, particularly for 
those who hold discrete pastoral responsibilities 
and to raise awareness of  the importance of  safe 
professional practice and their legal obligations 
as holders of  positions of  trust.

 ● Pastoral support systems for pupils who 
might be at particular risk because of  a special 
educational, social or additional need or being 
looked after children (LAC).

 ● A curriculum that encourages pupils to take 
responsibility for their own safety and the safety 
of  others in the real and virtual worlds.

DSPs should 
aim to support 

pupils in 
talking to their 
parents about 
their problems 

but should 
avoid placing 

themselves in a 
position where 
they might be 

accused of 
undermining 

parental 
responsibility 

 ● A safe learning environment in terms 
of  possible external threats, delivery of  the 
curriculum and safe practices.

 ● Adherence to safer recruitment practices, 
clear codes of  conduct for staff  and responsive 
complaints procedures.

In their coordinating role, DSPs and their 
safeguarding teams within schools will build 
partnerships with a variety of  agencies and 
professionals in both the statutory and voluntary 
sectors. Typically, these will include services 
and agencies that support health and wellbeing, 
mental health (CAMHS), early help and other 
social care services, education welfare, the 
police, Youth Offending and community safety, 
e-safety, housing advice, sexual health, substance 
and alcohol misuse and faith/community 
organisations that are active in these areas.

Safeguarding is not the sole responsibility of  
the DSP, and effective safeguarding practice in 
schools is the result of  leadership, teamwork and 
an understanding that safeguarding is everyone’s 
business. With older pupils, DSPs make a 

guiding those with pastoral responsibilities and 
by developing networks of  support in key areas 
such as welfare rights, housing, health, mental 
health, substance misuse and advocacy. 

If  you are new to the DSP role check out 
local resources and services by speaking with 
colleagues in your school, the local authority and 
your counterparts in neighbouring schools and 
colleges. You are not expected to know everything 
and there’s absolutely no shame in asking for help.

References
i Education and Skills Act 2008

ii Department for Children, Schools and Families (2008) 

Information sharing – guidance for practitioners and 

managers 

iiiUnicef (1989) Convention on the Rights of the Child

iv Department for Education (2013) Working Together to 

Safeguard Children

v Education Act 2002; Education and Inspections Act 

2006

vi Department of Health (2000) No Secrets: guidance 

on developing and implementing multi-agency policies 

and procedures to protect vulnerable adults from abuse

vii Gilbert, B. and Tripp, J. (2001) Consent, rights and 

choices for health care for children and young people. 

British Medical Association

viii Ofsted (2011) Safeguarding in schools: best 

practice; and Best practice in safeguarding in colleges

MORE ON SAFEGUARDING OLDER 
STUDENTS
Suzanne O’Connell considers what 
schools can learn from a 2012 
government report on protecting older 
children http://bit.ly/childsafety14

@Simonablake Teachers are saying #SRE is an important contributor to safeguarding pupils,  
helps promote a positive ethos and must be FUN  
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DISADVANTAGE

Supporting the children of 
offenders

It is estimated that approximately 200,000 
children a year in England and Wales 
experience the imprisonment of  a parent.i 
This is nearly two and half  times the 
number of  children currently within the 
care system across the UK.ii Despite this, 
many professionals remain unaware of  the 
children in their care who are experiencing 
parental imprisonment. Fear of  stigma, 
bullying or parental pressure can result in 
children hiding their situation from peers 
and professionals, often compounding the 
issues they face. 

What impact can parental imprisonment 
have on children?
Depending on family circumstances and 
individual resilience, children can experience 

result of  parental imprisonment. They are twice 
as likely to suffer from mental health problemsiii  
and have an increased likelihood of  experiencing 
povertyiv compared to their peers. Children 
of  prisoners are three times more likely to be 
involved in delinquent behaviourv and often have 
negative school experiences involving persistent 
truanting, bullying and failure to achieve. 

surround them, children and/or their families 
are unlikely to disclose the circumstances that lie 
behind such changes. For some this can result in 
negative marks upon their attendance record due 
to unauthorised visits to an imprisoned parent 
during school hours. Others may begin to exhibit 
disruptive behaviour which, unaddressed, can 
have an impact on academic attainment, resulting 
in suspension or, in some cases, expulsion. 

Of  course, not all children of  prisoners 
are negatively affected in this way. There will 
be families for whom the incarceration of  a 
family member will bring a period of  safety 
and stability. For other children, their innate 
resilience and the support of  their family will be 

separation. However, with 7 per cent of  children 
experiencing a parent’s imprisonment during 
their school yearsvi

system to establish which children are affected, 
there remains no systematic way to ensure their 

The role of schools
Schools, with their integral role in the 
community and as a universal service provider 
for children, are well placed to ensure that these 
children and young people receive the support 
and information they require. They can provide 

in which families can disclose information and 
access support. 

The role of  schools in supporting children of  
prisoners was emphasised in the pan-European 
research study COPING, published early in 2013, 
which explored the resilience and wellbeing of  
children affected by parental incarceration across 

vii. 

COPING is one of  the largest studies of  its kind 
and resulted in a series of  recommendations 
which highlighted the importance of  schools 
in identifying, engaging with and supporting 
children of  prisoners. In order to achieve 
progress in this area it was suggested that 
children of  prisoners be included within the 
strategic plans of  local authorities as a core 

that there was a lack of  awareness amongst staff  
about the emotional and educational support 
needs of  children of  prisoners. This could be 
addressed by training delivered in partnership 
with specialised voluntary sector service 
providers and statutory health services.

i-HOP: the DfE’s response
i-HOP, commissioned by the DfE, responds 
to the need for professionals to have access to 
services, resources and strategies to support 
these often vulnerable children and families and 

There are twice as many children experiencing parental imprisonment as there are children in care. The 
DfE has commissioned a new service to help professionals to support these children 

Without 
confidence in 
the support 

systems which 
surround them, 
children and/or 
their families 
are unlikely to 
disclose the 

circumstances 
that lie behind 
these changes

Approximately 

200,000 

children a year in England 
and Wales experience 
the imprisonment of a 

parent(i)

7% 
of children will experience  
a parent’s incarceration 

during their school 
years(vi)
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Developed and delivered by Barnardo’s 
and POPS (Partners of  Prisoners and Families 
Support Group), i-HOP provides a national 
one-stop information and advice service for all 
professionals working with children and families 
of  offenders. 

Since its launch in August 2013 the i-HOP 
online information hub has rapidly grown to 
house almost 300 resources to support work with 
children of  offenders including details about local 
services, national strategies, practical resources, 
online directories, funding opportunities and 
training programmes. Supported by a telephone 
helpdesk, the service provides a comprehensive 
and accessible service for professionals from all 
sectors whose work brings them into contact with 
children and young people.

Everything in one place
i-HOP recognises that teachers and school staff  
work in a busy environment with many demands 
on their time and puts resources in one place so 
help and information is there when it’s needed, 
providing:

 ● resources to use directly with children
 ●  existing strategies for whole school working 
that are being used by local authorities
 ●  details of  local and national services that 

offenders, to direct pupils and their families to 
guidelines and toolkits to support both school 
staff  in their practice and the development of  a 
whole-school approach
 ●  details of  local multi-agency training for 
professionals
 ●  research into the impact of  imprisonment on 
children and families.

By funding the i-HOP service the DfE has 
demonstrated that it recognises the needs of  this 
group of  children and their need for appropriate 

By funding the 
i-HOP service 
the DfE has 

demonstrated 
that it 

recognises 
the needs of 
this group of 
children and 
their need for 
appropriate 
and timely 

support

the children of  offenders as a target group 
for Children’s Centres with needs requiring 
additional support.viii

How to contact i-HOP
 ●

more and discover resources to support your 
Local Safeguarding Children Board (LSCB) 
and local agencies. 
 ●  Sign up to become a member to receive free 
monthly i-HOP e-news and view case studies. 
 ●  If  you are a children and families professional 
and require information or support about 
developing practice or supporting children of  
offenders you can contact the helpline on 0808 
802 2013 (Monday to Fridays, 9am–5pm).

References

 i. Williams, K. et al (2012) Prisoners’ childhood and 

family backgrounds: Results from the Surveying Prisoner 

Crime Reduction (SPCR) longitudinal cohort study of 

prisoners. Ministry of Justice

 ii. NSPCC (2012) Statistics on Looked after Children  

http://bit.ly/NSPCCstats

 iii;v. Social Care Institute for Excellence (2008) Guide 

22 Children of Prisoners–Maintaining Family Ties

 iv. Smith R. et al (2007) Poverty and disadvantage 

among prisoner’s families. Joseph Rowntree Foundation

 vi. Department for Education and Skills (2003) Every 

Child Matters

 vii. Jones, A. et al (2013) Children of Prisoners, 

Interventions and Mitigations to Strengthen Mental Health. 

University of Huddersfield. http://bit.ly/CoPreport

 viii. Ofsted (2013) Children’s centre inspection 

handbook for inspections from April 2013

@barnardos_ihop Innovative system set up in Wiltshire #schools to support 
children of prisoners. Watch clip from @bbcpointswest here http://bit.ly/bbcnews3 
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Download our advice sheet for staff

A key message from the COPING report was for all those 
involved in supporting the children of offenders to be aware 
of the importance of listening to these children and taking 
account of their needs. You should also make staff aware 
of the impact that the experience can have on children and 
advise them that children may begin to show the following 
behaviours:

 finding it difficult to concentrate on school work 

 high levels of anxiety and worry 

 becoming withdrawn  

 being bullied or bullying others  

 having difficulty paying for school events  

 beginning to commit offences themselves  

 becoming increasingly aggressive  

 becoming disengaged and absent. 

For more advice read Suzanne O’Connell’s advice on 
how to help pupils who have family in prison:  
http://bit.ly/help4pupils

Resources

i-Hop http://www.i-hop.org.uk

Bardardo’s http://www.barnardos.org.uk

POPS (Parents of Prisoners and Families Support 

Group) http://bit.ly/POPSuk



8

w
w

w
.o

pt
im

us
-e

du
ca

tio
n.

co
m

  
@

Sa
fe

gu
ar

di
ng

OE

SCHOOL POLICIES

Updating safeguarding policies

Changes that will need to be made to 
policies
The new guidance does not change what policies 
a school should already have in place. However, 
some aspects of  your policies may need to be 
revised. 

An important change expected to be 
incorporated into Keeping Children Safe is that 
where a volunteer is ‘supervised’, they are 
no longer deemed to be in regulated activity, 
even where they work regularly with children. 

in their policies, considering, for example, 
how they will make an assessment of  whether 
a volunteer is supervised, how this will be 
reviewed and monitored and whether they 
will still carry out an enhanced DBS check on 
such volunteers. Ofsted inspectors may well 
explore with senior leaders or governors how a 
school has reached a decision that a volunteer 
was supervised. Remember, it is still a statutory 
requirement to maintain a single central record 
of  checks carried out on staff  and this will be 
inspected by Ofsted. 

Reviewing your policies
Looking at the consultation draft of  Keeping 
Children Safe it is expected that schools should 
review their child protection policy on an 
annual basis. The policy should ultimately 

governors may look to delegate the detailed 
review to certain governors, members of  
senior management and those individuals 
within the school whose role encompasses 
child protection duties. 

As part of  the review process, it is important 
that the school incorporates legal changes and 
any updated guidance, and you may consider 
seeking external advice for support with this. 
Awareness of  more recent child protection 
developments, such as those covering female 
genital mutilation, forced marriage or new 

Katie Michelon advises how the DSP can update safeguarding policies to include new statutory 
guidance, while bearing in mind the specific circumstances of their school

Child protection policy
Every school must have a child protection 
policy. Child protection policies can vary in 
scope, format and length but the final draft of 
Working Together and the consultation draft 
of Keeping Children Safe make clear that 
the child protection policy must encompass 
procedures for reporting allegations made 
against staff and volunteers. Working Together 
also carries an expectation that any child 
protection policy includes arrangements for the 
processes for sharing information with Local 
Safeguarding Children Boards (LSCBs) and 
other professionals and the identification of a 
designated child protection officer. 

Complaints policy
It is a legal requirement for schools to have 
a complaints policy which will enable any 
complaints around safeguarding issues 
(amongst other things) to be handled. It is also 
a legal requirement for schools to have a health 
and safety policy, first aid policy and measures 
in place to prevent bullying, which will take the 
form of an anti-bullying policy. 

Safer recruitment
Safe recruitment practices are referred to in 
Working Together, and Keeping Children Safe 
is expected to focus heavily on vetting checks 
on staff. Schools will already be aware that they 
have a legal duty to obtain barred list checks to 
ensure that a barred individual is not working in 
‘regulated activity’. Clearly written procedures 
for carrying out these checks will ensure this 
legal duty is properly implemented. Similarly, the 
new guidance refers to the legal duty to make 
a referral to the Disclosure and Barring Service 
(DBS) where an individual is removed from 
regulated activity. This duty should be reflected 
in child protection and allegations against staff 
policies. 

The legal requirements

It is still a 
statutory 

requirement 
to maintain a 
single central 

record of 
checks carried 

out on staff 
and this will be 

inspected by 
Ofsted
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In April 2013, a new version of Working Together to Safeguarding Children came into effect, setting out how schools should work with 
other agencies in safeguarding and promoting the welfare of children. Following consultation we await the publication of Keeping Children 
Safe in Education which will come into force as the main overarching guidance on how schools carry out their safeguarding duties. Keeping 
Children Safe will officially replace the longstanding Safeguarding Children and Safer Recruitment in Education guidance. 

There is a statutory duty on both maintained and independent schools (including academies) to make arrangements to safeguard and 
promote the welfare of pupils and follow safeguarding guidance issued by the Secretary of State, unless there is a compelling reason not 
to do so. Both pieces of guidance are therefore essential in informing the systems and policies that schools put in place, meaning that 
systems and policies need to be updated accordingly. 
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methods of  cyber-bullying, will also inform 
any thorough review. It is also important 
to have in mind your school’s particular 
demographic. 

Noting practical learning points from any 
safeguarding issues that have arisen within your 
school since adoption of  the existing policy 
will also be essential in designing a policy 
which is not only legally compliant, but can 
work effectively in your learning community. 
Certainly, part of  Ofsted’s remit is to evaluate 
the effectiveness of  safeguarding procedures 
and, as part of  that, there is an expectation that 
inspectors will look at how a school reacted to 
any safeguarding incidents, including whether 
policies were updated as a result. 

It is likely that Keeping Children Safe will set 
out an expectation that policy and procedures 
are in accordance with locally agreed inter-
agency procedures and local guidance. Whilst 
schools certainly need to be mindful of  local 
arrangements, remember that regardless of  
local authority procedures, Ofsted will look to 
the governing body when judging the robustness 
of  a school’s safeguarding procedures. It is 
therefore important not to blindly follow outside 
arrangements and instead take an involved 
and proactive approach to implementing your 
practices and policies. 

DfE guidance

Department for Education (2013) Working Together to 

Safeguard Children. http://bit.ly/DfEworkingtogether

Department for Education (2013) Keeping Children Safe 

in Education (consultation draft). http://bit.ly/keepingsafe1

Department for Education (2012) Safeguarding Children 

and Safer Recruitment in Education.   

http://bit.ly/saferecruitment

Linking with other polices

Ofsted’s definition of ‘safeguarding’ is wide and a 
safeguarding policy does not  simply mean a single 
child protection policy. Bullying, drugs, first aid, 
administration of medication, school security, gangs 
and information sharing all tie into a school’s basic 
legal duty to safeguard and promote the welfare of 
its pupils.

 ● A school’s general child protection policy should 
therefore link with other specific policies that the 
school has in place. For example, a significant 
part of the role of safeguarding pupils is affording 
them suitable protection online. A strong e-safety 
policy needs to work in conjunction with a child 
protection policy and anti-bullying policy – they 
cannot be viewed in isolation. This can be achieved 
by timely reviews of all policies and appropriate 
cross-referencing.

Sharing your policies
The simplest way of sharing your child protection 
policy and other related policies with parents, 
pupils and staff is through your school’s website. 
Many schools find that keeping the policy in the 
public domain in this way helps to keep it ‘alive’.  
However, in any event, schools should also make 
copies of the policies available on request. 

Top tips for successful policies 

 Make sure your policy is user friendly, up 
to date and easy to find  
The most successful policies are those that 
users feel they can confidently refer to on a 
regular basis. Think about who will need to 
use the policy and for what purpose. Does 
it meet their needs? Will they be able to 
understand the terminology or language used 
within it? Are the processes referred to in the 
policy current (for example, are you using the 
DBS online update service and status checks 
now?) or ones that your school actually 
adopts?

 Tailor training around your policies 
Safeguarding training for staff and governors 
that is tailored around your policies tends to be 
particularly useful and have the most impact.

The most successful policies are those that users feel they can 
confidently refer to on a regular basis. For this to happen, a policy needs 

to be user-friendly, up-to-date and easy to find

MODEL POLICIES ONLINE

You can find a range of model policy 
templates in your Reference Zone as part of your 
subscription including:

Child protection and safeguarding model 
poilcy http://bit.ly/PSCpolicy

Whistleblowing model policy 
http://bit.ly/PSCwhistleblowing

Designated senior person – model policy  
http://bit.ly/DSPpolicy 

WATCH Graham Sadler, safeguarding relationship manager at the DBS advise on the most important things to 
remember when using the new online Update Service to carry out vetting and barring checks http://bit.ly/DBSvideo
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COMMUNICATION

Translating your primary school 
safeguarding policy into a child’s 
language 

It is essential that children understand 
that they can speak out if  something is 
happening that they do not like or that is 
worrying them. Every school is required 
to have a safeguarding policy; the 
challenge for primary schools is how 
you explain what the policy says in 
ways that make sense to the children 
in your care.

There have been a number of  Serious 
Case Reviews recently which have 
highlighted the importance of  the role of  
the school in safeguarding. No other agency 
will spend as much time with the child as you 
do and therefore your role in their welfare is 
vital. Prevention is always better than crisis and 
it is always better to err on the side of  caution 
and get it wrong than do nothing and have a 
child suffer as a result. There is currently great 
emphasis on the need to intervene early and offer 
families early help. Schools have a major role to 
play, and part of  that role will be ensuring that 
pupils know what to report and to whom.

Communicating who pupils can 
talk to
You should always tell pupils that there 
are special teachers for helping. Name the 
designated person but make it clear that they 
can talk to anyone. Make sure that all staff  are 
aware of  their responsibilities.

Choose your words carefully
As a general rule, when you are talking to pupils 
about what constitutes abuse, do not use the 
words ‘appropriate’ or ‘inappropriate’ because 
they are words that mean very little. We all have 
different levels of  what we consider appropriate 
or inappropriate and therefore it is a judgement 

We must always be clear with children that 
abuse is never their fault.

Types of abuse
The abuse of  children can take many forms, 

it is not only sexual. It is important that the 
children in your primary school understand 
about all forms of  abuse. The range between 
the understanding of  a four-year-old and an 
11-year-old will be vast and the challenge is how 
you explain what constitutes abuse to each of  the 
year groups. Remember, if  the children in your 

care understand what abuse is they may be 
more likely to be able to talk about it.

how they each can be explained in child-
friendly terms. 
Discussions about any category of  

maltreatment could be prefaced by an explanation 
that it is the job of  the adults at school to keep 
pupils safe. You should also say that ‘you will 
never get in trouble at school if  you tell someone 
here if  there is anything that you are frightened 
or worried about, wherever it is happening’. The 
DSP and all staff  should be mindful that in some 
cases parents will have said to their children ‘if  you 
ever tell anyone about this, you will never see me 
again’, or variations of  that.

abuse as outlined by DfE guidance Working 
Together to Safeguard Children in Joanna’s article 
online in your Hub:  

Physical abuse
With younger children you may want to talk 
about it being ‘unkind’ for grown-ups to hit a 
child if  it makes them feel sad or it hurts. With 
older children you could talk about how the 
child may feel if  a grown-up was hurting them.

With pupils of  any age you could have a 
discussion about all the different words for 
smacking as it could lead to some interesting 
discussions. You will listen to children talking 
about what their parents say and what happens 
in their home. For example a child I worked 
with, when we were having exactly that 
discussion, said, ‘My mummy says she has to 

It is a vital part of the safeguarding process that pupils understand why and when they should talk to 
someone about their concerns. Joanna Nicolas advises how primary schools can discuss safeguarding 
processes and policies in a way their pupils will understand

Remember!
We need to be very clear that 
talking to the class about what 

constitutes abuse is very 
different from talking to an 

individual child when you have 
concerns. The examples here 
are about group discussions, 

not individual cases

No other 
agency will 

spend as much 
time with the 

child as you do 
and therefore 
your role in 

their welfare is 
vital
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smack me because I am naughty.’ I asked what 
mummy did and he said, ‘She smacks me with a 
book but then the book breaks and it makes her 
mad.’ That gives you an example of  the level 
of  force used by that mother and an insight into 
that child’s home life.

Emotional abuse
With younger pupils you could explain the 
concept of  emotional abuse by saying ‘it’s 
very mean if  a grown-up is unkind. What sort 
of  things do you think would be mean for a 
grown-up to do or say?’ You could give some 
examples, such as: ‘If  a daddy was really mean 
to a mummy and the mummy was very sad, that 
wouldn’t be kind but there are always people 
who can help, so you could tell someone at 

because that’s our job too.’
With older children you could elaborate on that 

and give examples, such as the case I have been 
dealing with recently with an 11-year-old whose 
mother, with whom she is unable to live, has been 
sending her texts saying she is going to kill her. 

Discussions like, ‘Sometimes the mummy 
or daddy isn’t living with their children and 
because the mummy or daddy is sad about that, 
sometimes they can be mean and send texts 

to talk about that, because that is what we are 
here for, to help you. You don’t have to talk in 
front of  lots of  people and remember you can 
talk to any of  the grown-ups at school.’

Sexual abuse
Sex and relationship education (SRE) form part 
of  the statutory programme of  study for science 
in secondary schools but primary schools can 
choose whether and how to provide additional 
sex and relationship education. These lessons 
could provide an opportunity to discuss the 
concept of  acceptable behaviour regarding sex 
and relationships. 

In addition it is helpful to make use of  
resources provided by charities like the NSPCC 
(see boxes, right).

Neglect
With pupils of  any age you can talk about how 
it is a parent’s job (or whoever looks after the 
child) to make sure that children have enough 
to eat and are warm and clean and feel safe. I 
would say something like, ‘Sometimes mummy 

because sometimes mummy and/or daddy 
might have some problems but there are lots 
of  people who can help, so if  you were ever 

some people to help.’ 
Remember, it is important never to sound 

critical, or judgemental, when referring to any 
category of  abuse.

Sharing safeguarding policies
It is a requirement of  Ofsted that you have a 
safeguarding policy that all pupils understand. 
I would recommend that you have your usual 
policy but ensure that a section of  it is written in 
a way that children can understand. This would 
need to say no more than ‘Do you ever feel 
worried, or frightened? If  you do, the grown-ups 
at school are here to help. Come and talk to us 
and we will help you.’

There should be displays which include this 
message all over the school and particularly in 
places the children visit frequently, such as the 
assembly hall and the toilets. Clear messages 
including the details of  Childline, the NSPCC’s 

talk’ are also helpful to display.
In addition to this, safeguarding processes and 

policies can be discussed in assemblies and in 
group discussions (if  you have a child who you 
believe may be being maltreated, or you have 
children on child in need or child protection 
plans, you will need to be sensitive about how you 
handle the situation). You could do question and 
answer sessions with pictures asking ‘Is this child 
safe?’ Present the children with different scenarios, 
for example a child having dinner at the table (to 
demonstrate a child that is safe) and a picture of  a 
child with two adults clearly arguing over his head 
(to demonstrate an issue that children are allowed 
to talk to someone about).

Remember you should never be critical of  
parents and carers who may be struggling. 
Children must feel supported. The advantage 
you have in primary schools is that children are 
usually dropped off  and collected by the family. 
Keep your eyes open and build relationships 
with parents. Make sure social care keep you 
informed and be open and honest with parents, 
unless for safety reasons some information has to 

Remember the best way to ensure children’s 
safety is to have safeguarding at the heart of  
everything you do. Keep it on the agenda 
constantly. Make sure staff  and pupils know that 
they can come to you, the DSP, at any time. In 
all discussions remind children you are there to 
help, they will never get in trouble at school for 
telling and there are lots of  people who can help.

Useful resources

PANTS
http://bit.ly/PANTS14
The NSPCC recently 
launched a campaign 
called the Underwear 
Rule, otherwise known 
as PANTS. This guide 
teaches children that 
what is beneath their 
underwear is private. 
There is a guide for 
parents to accompany 
this campaign but it is full 
of excellent advice that 
could be adapted for use 
in school, for example, 
‘Don’t view conversations 
about staying safe as a 
one-off. It’s much better 
to have conversations 
little and often. This will 
help you to reinforce the 
key points and to adapt 
the message as the child 
gets older.’ 

‘Now I Know’ 
The NSPCC also runs 
a project called ‘Now I 
Know’. Its aim is to go 
into every primary school 
by 2015, to work with 
children over the age of 
seven looking at what 
abuse is and how to 
prevent it. You can learn 
more about this project 
and the related Schools 
Service on the NSPCC 
website  
http://bit.ly/NowIKnow1

Take action!
1.  Sign up to the NSPCC newsletter CASPAR to find out about new 

campaigns: http://bit.ly/NSPCCnews 

2.  Follow the NSPCC’s advice on keeping children safe from sexual abuse: 
http://bit.ly/NSPCCadvice

3.  Read the Children’s Commissioner report on Outstanding safeguarding 
practices in primary schools: http://bit.ly/CCreport1

@NSPCC 1 in 10 sexual abuse calls to ChildLine are from children aged 11 and under http://bit.ly/nspccorg
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